'traitor'" (History Channel, n.d., para 1) through his betrayal of the country he once fought to create. In the more recent era of the Nazi occupation on the European continent, stories of betrayal abound. In narratives shared by Anne Frank (Frank, Roosevelt, & Mooyaart-Doubleday, 1967 /1993 and Corrie ten Boom (ten Boom, Sherrill, & Sherrill, 1971 /1974 , examples of betrayal are revealed that are easily recognized as a "violation of human trust" (Parse, 2016, p. 130) . Throughout human history, betrayal has been intertwined in stories of relationships with others, whether in love and family, friendship, community, business, or politics. Examples can be found in the fictional stories such as Charles Trask in East of Eden (Steinbeck, 1952) or the real life stories of Frick and Carnegie's steel alliance run asunder (Beatty, 2007) or the Rosenbergs' Cold War escapades (Sulick, 2012) .
"Betrayal is a violation of human trust-a breach of confidence shattering the trust-mistrust rhythm" (Parse, 2016, p. 130) . The literature is replete with examples of the intertwining of trust and betrayal in human experience. Two illustrations from vastly divergent eras that explicitly reveal a trust betrayed include Katniss Everdeen in The Hunger Games (Collins, 2008) and Caesar in his dying words "Et tu, Brute" (Shakespeare, 1599 /1936 , p. 1095 . Iwasaki (2002) exposed that betrayal is experienced both by the betrayer, as she talks about choosing to leave her parents when she was only 5 years old, and by the betrayed, in sharing her experiences as a Geisha.
Insight into the human experience of betrayal is gained in considering the stories of others. In exploring betrayal in teaching-learning, three unique perspectives are offered as shared by an undergraduate nursing student, a graduate student, and a faculty member. As these stories are shared, a light is shown to illuminate the meaning of the living experience of betrayal.
Anna's Story
Anna, a widowed working mother of three small children, shared her experiences in two different baccalaureate nursing programs. She told about her intention in choosing her first nursing program, as it was in a faith-based institution known for its student-centered teaching-learning philosophy. Describing her excitement upon successfully completing her foundation year in nursing, she told about preparing to move into her upper division nursing courses the next semester. However, during that next semester, significant family emergencies, including a personal health issue requiring major surgery, affected her ability to complete her first major clinical course, resulting in the need for a medical withdrawal.
Shortly after discharge from the hospital following her surgery, Anna contacted the school's retention advisor to explore her options for the next semester. Knowing she would no longer be with her class, she anticipated being a semester behind as she would have to retake the course from which she was forced to withdraw. However, instead of beginning where she was, she now was told she would need to start all over, retaking her entire foundational nursing semester, which she had completed very successfully, since there had been a major curricular revision. Being told she would need to start with the brand new students, Anna described feeling disregarded for personal crises that were beyond her control, even though she was a strong student who had done well in her introductory clinical courses, had no history of problems, and had followed protocol for reporting her problems.
Sharing with the retention advisor that she did not know how she could afford to repeat requirements she had successfully completed and pay for an unexpected year of private school tuition and fees as a single mother who was funding her own education, Anna related feeling dismissed, discouraged, and unsupported in her efforts to find a path to continue her nursing education. When she was told "to not let the door hit you on the way out," Anna expressed feeling let down and demeaned by the retention advisor and frustrated that she received no support or encouragement from the administration of the school. Even though some individual faculty encouraged her, expressing that they wanted her to stay and succeed, she described feeling rejected as a failure, who had little chance of success in the program. Knowing she possibly could fight for her right to continue, she felt that even if she ended up getting what she sought, she would still likely lose. She noted that the confidence she felt when she chose this school was shattered as promises of support were broken. She no longer had confidence that she would be supported at this school in her quest to become a professional nurse.
Stating she felt disregarded and rejected, Anne felt she had no option, so she withdrew and transferred to a baccalaureate nursing program in a state university, where she described being pleasantly surprised when she began to feel like she had "entered another world." She stated she was supported, encouraged, and honored for who she was and for the unique gifts she brought to nursing. Having gone from earning Cs in her first school to being on the Dean's List, she graduated from this second program within 2 years, successfully passed the NCLEX-RN® on her first attempt, and began what is becoming a highly successful career as a professional nurse.
From this experience, Anna stated that she clearly learned the importance of always honoring the dignity of each person she encounters regardless of what is happening. She shared that when she trusted that she would be treated fairly and was valued as a person, she had the confidence to succeed even though she continued to face many life challenges and was held to very high standards with clearly defined and upheld expectations.
Humanbecoming Perspective of Betrayal in Anna's Story
"From a humanbecoming perspective, betrayal, a violation of human trust, arises with an unexpected breach of confidence" (Parse, 2010, p. 259) . As Anna shared her story, she described experiencing bewildering disregard in the shifting patterns emerging when she was discharged from the hospital only to discover the promise of support was pulled away abruptly in her interaction with the retention advisor. Uncertainty arose, as Anna discovered she no longer could trust the school she had so carefully chosen for its reputation as a very student-centered, high-quality nursing program. Parse (2010) noted that "betrayal surfaces with stunning recognition of the perpetrated deceit . . . [which] creates opportunities to examine and move on from what appeared to be loyal connectedness" (p. 259). As Anna moved onward from the shattering experience, new possibilities arose as she experienced the surprising revelation of the support and encouragement she found in her new school, a large public institution, very unlike the smaller private school she had so intentionally chosen. As new opportunities opened before her, Anna was able to move onward successfully, completing her basic nursing education in the light of encouragement and support she found in her new school. As Anna experienced reverence for the uniqueness of her human dignity in her new school and beyond, her story illuminated Parse's (2016) notion that "living a penetrating regard for wisdom in moments of attending-distancing with others enables-limits illimitable possibles" (p. 130). In moving beyond in the light of feeling respected, Anna began a professional nursing career with illimitable possibilities unfolding.
Sara's Story
A graduate student pursing a nonclinical degree, Sara shared the story of her experience of feeling ignored and disrespected by her faculty in an online course. About half-way through her graduate program, Sara stated she faced a significant personal crisis that affected her work, school, family, and health. Although she tried to keep up, in the third week of an 8-week class, she fell behind. Knowing she was in trouble, she delayed reaching out to her faculty until the following week. She said that she felt shame for not meeting her own expectations of herself for excellence, let alone the expectations of the faculty. However, when she did attempt to contact the faculty member the following week, to determine an appropriate course of action, the person did not respond for a couple of weeks, despite her repeated attempts. When the faculty member finally responded, she was told that her only option was to withdraw from the course and repeat it the next semester, since that was her only way of avoiding earning a failing grade. The faculty member would not meet personally with the student, even though the student was willing to drive to campus to do so. The faculty member had indicated at the beginning of class that he would be readily available to meet with individual students as needed. With his response, Sara expressed that she felt betrayed and unworthy of the faculty member's attention and effort.
At that point, Sara contacted the dean of the school, who met with her, listened to her story and concerns, and discussed various options. Although ultimately Sara decided the best choice was to withdraw from the course, the same outcome offered as her only option, Sara identified that the fact she felt listened to, understood, and respected as a person helped her to begin to trust her own abilities to succeed in moving beyond this situation. She eventually repeated the course with the same faculty member, earning an A and graduating, with new possibilities arising before her.
Humanbecoming Perspective of Betrayal in Sara's Story
Describing the humiliation of not living up to the expectations of her faculty or to those she had of herself, Sara raised the notion of shame in her experience. Linked with betrayal in humanbecoming as ethical tenets of human dignity, shame was described by Parse (2010) as "the explicit-tacit knowing of dishonor, the nonbeing with a deep sense of not conforming to valued personal expectations or expectations of others" (p. 259). For Sara, her experience of shame was entwined in her sense of betrayal when her professor would not respond to her repeated attempts to contact him until after she had reached out to the dean of the school, even though he initially had promised to respond to students within a short time. She described feeling disregarded and unvalued for her failure to meet expectations, even though she had a record of being a very responsible and high-achieving student. For Sara, her encounters with the dean of the school revealed an honoring of her human dignity, as she described feeling listened to and respected in choosing her own path through the maze of rejection and deceit she had felt with the faculty member. Although the path she chose was the same as had been offered by the faculty member as her only option, in being regarded with appreciation for her wisdom and ability to choose her own way, Sara was able to move onward in successfully completing her graduate program.
Henry's Story
With significant professional experience in his discipline and armed with his newly minted PhD degree, Henry was filled with anticipation and excitement when his mentor identified there was an open faculty position in her academic department at a well-known and respected university. Encouraged to apply by his mentor and by one of his students who was transferring to this university, Henry made a leap of faith in applying for, being offered, and accepting a faculty position at this new institution. Holding a faculty position within the department his mentor chaired, all seemed well, until his mentor had to take an unanticipated medical leave for a sudden, life-threatening illness.
When a new chair replaced his mentor and took over the department, Henry was informed by a colleague that this new chair thought he had "stolen" his position from her protégé, a person without a doctorate who was filling a temporary faculty position but had applied for the permanent position that Henry now held. When he had to repeatedly struggle to get a full teaching load in his area of expertise, Henry decided to reach outside the department for some of his teaching load, with the Dean's permission. Angered, the new department chair began writing him up for multiple reasons. After several write-ups, Henry requested a private meeting with the Dean of the school. Rather than meeting one-on-one with the dean, Henry was placed at a table with several persons on one side and Henry alone on the other. Feeling betrayed, Henry said he realized he could no longer trust his colleagues to listen or even to care enough to attempt to understand his perspective.
Henry shared the story of continuing instances of feeling unvalued, disrespected, and reproached. He described how he learned to keep his circle of trust very small and confined, often reaching outside his department and school to work with others, where he felt supported and valued. He described beginning to be filled with self-doubt, wondering "what am I doing that is wrong; what should I be doing differently?" Henry said that even though his teaching fulfilled him and he loved being with his students, he knew he needed to feel valued by his colleagues and to feel like he was contributing in a meaningful way. Approaching a point where he considered moving to a new position, he described the gradual improvement once a new dean was appointed and the department chair retired allowing him to succeed on his own merits, without the negativity, labeling, and disregard that had been his daily experience.
While the experience has been extremely difficult and caused many unhealthy situations within the school, Henry expressed learning some important life lessons. He noted how he learned the value of reflective journaling and now uses that effectively with his students. Stating he felt like he had been judged frequently by colleagues who would not even talk with him, he learned the importance of talking with students who are challenged to seek a better understanding in helping those students to find their way in a difficult world. While things improved, Henry expressed that he felt betrayed in giving up a position he had loved only to come to this institution to be treated unfairly. As he moved beyond his department and school to find valued colleagues across his new institution, he stated that he still feels a lack of trust and remains very cautious in moving beyond his limited circle of trust. He identified that he continues to need to feel like he retains some control, as his trust in others was betrayed.
Humanbecoming Perspective of Betrayal in Henry's Story
In Henry's story, the experience of betrayal is explicitly intertwined with trust-mistrust. As Henry described feeling deceived in making a major career move to a new institution, the notion of "an unexpected breach of confidence" (Parse, 2010, p. 259) arose as Henry experienced a devastating violation of trust. Henry had expected that the support and regard for his expertise as a faculty member and scholar would be extended deeper than his mentor at the new institution. Henry's story expressed the stunning revelation of shallowness and disregard for his dignity. Parse (2010) noted that "betrayal implies ignoring a promise, shattering confidence, and destroying a trust relationship" (p. 259). In Henry's story, betrayal is illuminated in broken promises, shattered confidence, and destroyed trust. Parse (2010) noted that betrayal "goes to the very core of being human with a crushing pain of bewilderment and rejection" (p. 259). In the stories shared by Anna, Sara, and Henry about their unique experiences of betrayal in academic settings, a confusing sense of agonizing disregard emerged. Disregard for the solemn dignity of others shatters trust in any relationship, particularly one where the expectation of honoring another is often just assumed, as in teaching-learning. From a humanbecoming perspective, honoring wisdom is one of the processes integral to teaching-learning (Parse, 2014) . In the violated trust described in each of these stories, betrayal was apparent in the "utter disregard for the other as an august presence" (Parse, 2010, p. 259) as each described a sense of being dishonored and not respected, with promises broken.
Conclusion
Honoring wisdom in the witnessing unfolding of new understandings and new knowings for the moment is inherent in the experiences of students and faculty in teaching-learning (Parse, 2014) . The unanticipated, shocking experience of betrayal shatters the trust and confidence essential in teachinglearning. Yet, as Parse (2010) noted, the "unmasking of buried truth in the shifting pattern of trust-mistrust" (p. 259) in betrayal harshly restricts yet all at once enables unbounded possibilities, as persons move beyond betrayal in seeking anew.
In sharing the stories of others, the author has illuminated betrayal as a shattering experience with the potential to destroy both the betrayer and the betrayed, as would a sword in the heart. Yet in moving beyond in affirming human dignity and honoring promises, new possibilities unfolded, as trust-mistrust continued to emerge in a rhythmical dance of certainty-uncertainty. In the paradigmatic perspective of humanbecoming, "the tenets of reverence, awe, betrayal, and shame [are] fundamental to human dignity" (Parse, 2010, p. 260) . In teachinglearning in nursing from a humanbecoming perspective, the essence of human dignity is shown in the regard for the unbounded mystery of the other, beheld in awe and reverence, even when struggling with knowing-not knowing or meetingnot meeting expectations. Betrayal is inherent in human experience, yet encounters with faculty and colleagues living humanbecoming opens unlimited possibilities in moving beyond as human dignity and freedom to choose are honored.
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